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Meanwhile an explosive political issue was in the making as the percentage of
blacks in large northern cities who attended majority white schools was actually
declining. Thus neighborhood segregation in northern city schools was increasing at
the same time that the South was making substantial headway toward desegregation. A
curious ambivalance surrounded the problem of school busing. In a nation which every
day in 1971 transported nearly 20 million public school children by bus (42 percent of
the total), millions of parents wanted state aid to enable their children to be
transported by bus so they could acquire religious instruction in Catholic parochial
schools, while millions more did not want their children to be transported to public
schools outside their neighborhood in order to achieve an integrated schooling that
would alleviate the disease of disjunctivitis. Not all minority groups favored busing.
Chinese-American parents in San Francisco brought suit to prevent their children from
being bused to integrated public schools.
As the 1960s drew to a close a major debate arose not only concerning the
constitutionality of using bus transportation to achieve integrative schools, but ques-
tions began to be raised about the wisdom of integration itself, this time by blacks.
Just as restitution of the right to an equal and integrated education was being won in
practice as well as principle, the black power adherents within the civil rights move-
ment not only repudiated nonviolence as the prime social technique of confrontation
but began to put integration in a lower order of priority than an insistence upon black
independence, black separatism, and black control of black institutions. From 1965 on
the black nationalism of Malcolm X, the Black Panthers of Eldridge Cleaver, the black
power of Stokely Carmichael and H. Rap Brown echoed and reechoed these demands.
Militant activists thus justified the running of schools in black neighborhoods by
the black community itself rather than by the white establishment of the larger school
district; the appointment of sympathetic black teachers; the firing of unsympathetic
white teachers despite the tenure qualifications stressed by the organized profession;
and the special emphasis upon the black experience through black studies which could
only be properly taught by black teachers. In September 1970 the Congress of Racial
Equality rejected the goal of integration and officially adopted a position of black
separatism, approving a public school plan in Mobile, Alabama that would provide for
"desegregation without integration."
This separatist movement, termed "withdrawal to resegregation" by Bullock,
was criticized and opposed on educational as well as racial grounds. James S. Coleman,
the sociologist-author of a massive study that showed that black students did better
academically in integrated than in segregated schools, argued that integration was of
more assistance to ghetto children than compensatory education.25 And Kenneth B.
Dark, the noted black psychologist whose findings so influenced the Brown decision
of the Supreme Court in 1954, made the added argument that segregated schooling
was even more harmful to white children than to black. It instills hypocrisy, prejudice,
and psychological instability. The goal of America for its bicentennial year in 1976
should be full-scale integration in the North as well as in the South. "By then we could
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